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INSTRUCTIONAL PRACTIC

This document is intended to be

read in concert with Essential
Instructional Practices in
Literacy, Grades K to 3. There

is tmportant overlap and continuity

wn these two documents, and some
students will benefit from instructional
practices identified in the K to 3
document beyond the K to 3 years.

Purpose

The purpose of the document is to increase Michigan’s capacity to
improve children’s literacy by identifying a small set of research-supported
instructional practices that could be the focus of professional development
throughout the state. The focus of the document is on classroom
practices, rather than on school- or systems-level practices (which are
addressed in the document: Essential School-Wide and Center-Wide
Practices in Literacy). Research suggests that each of these ten practices
in every classroom every day could make a measurable positive difference
in the State’s literacy achievement. They should be viewed, as in practice
guides in medicine, as presenting a minimum ‘standard of care’ for
Michigan’s children.

You may not excerpt from this document in published form, print or digital, without written permission from the MAISA GELN Early Literacy Task Force. This
document may be posted or reproduced only in its entirety (six pages). To reference this document: Michigan Association of Intermediate School Administrators
General Education Leadership Network Early Literacy Task Force (2016). Essential instructional practices in literacy. Grades 4 to 5. Lansing. MI: Authors.
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The practices listed can be used within a variety of overall approaches to literacy instruction and within many different structures of

the school day; the document does not specify one particular program or approach to literacy instruction. We limited the list to ten

practices; there are other literacy instructional practices that may be worthy of attention. In addition, new literacy research could

alter or add to the instructional practices recommended here. For these reasons, choosing to enact the practices on this list would leave

considerable agency and choice for individual districts, schools, and teachers.

The recommended practices should occur throughout the
day, including being integrated into opportunities for science
and social studies learning, not exclusively in an isolated block
identified as “English Language Arts” or “Literacy.” At the
same time, literacy instruction should not take the place of
science and social studies inquiry nor addressing the Michigan
Grade Level Content Expectations for Social Studies nor
addressing the Michigan K-12 Science Standards. In the
long term, that approach is counterproductive; later academic
achievement is predicted not only by literacy knowledge and
skills, but by mathematics learning, knowledge of the natural
and social world, and certain aspects of physical, social,

and emotional development. Finally, it is important to read
this document in relation to the State of Michigan’s specific
standards for literacy development in fourth and fifth grade ,
which should garner careful attention in all Michigan fourth-
and fifth-grade classrooms and be one focus in observing
classroom practice and children’s development. The endnotes
indicate some connections between the ten instructional
practices and the Michigan Standards, and they reference
research studies that support the practices listed.

1. Deliberate, research-informed efforts to foster motivation

and engagement within and across lessons*

The teacher:
»  Creates opportunities for children to identify as
successful readers and writers (e.g., “IT am a reader.”)

*  Provides daily opportunities for children to make
choices in their reading and writing across disciplines
(choices may be a limited set of options or from
extensive options but within a specific disciplinary topic
or genre)

*  Offers regular opportunities for children to collaborate
with peers in reading and writing, such as through
small-group discussion of texts of interest and
opportunities to write within group projects®

*  Helps establish meaningful purposes for children to
read and write beyond being assigned or expected to
do so, such as for their enjoyment/interest, to answer
general or discipline-specific questions about the
natural and social world, to address community needs,
or to communicate with specific audiences’

*  Builds positive learning environments that encourage
students to set and achieve goals, as well as promote
student independence

* Attends to and cultivates student interest by connecting
literacy experiences to students’ family and community
experiences

2. Intentional, research-informed instruction using

increasingly complex texts and tasks that build
comprehension, knowledge, and strategic reading activity*

An important aspect of literacy instruction is foregrounding
the use of reading and writing for the purpose of building
knowledge about the world and about oneself. Ideally,
comprehension instruction, including strategy instruction,
is always in the service of supporting knowledge building.
At times, the teacher needs to be very explicit about how
to construct meaning from text, but this activity is always
embedded in sense making with text. One dimension of
comprehension instruction is signaling that there are many
possible causes for comprehension breakdowns (e.g,, poorly
constructed text, insufficient prior knowledge, challenging
concepts and vocabulary). It is important that students be
encouraged to monitor their understanding and, when
there has been a breakdown, have a repertoire of fix-up
strategies. While teachers can model these fix-up strategies,
the goal is for students to practice the use of these fix-up
strategies so that they become independent readers.

To build comprehension, knowledge, and strategic
reading, the teacher:

*  Facilitates discussion of text meaning to support
students to interpret the ideas in a text’

*  Provides experiences for students to build knowledge
to support their interpretation of text prior to reading
(e.g., to build prior knowledge), during reading (e.g:, to
support text interpretation), and after reading (e.g., to
extend learning)’

*  Models and guides students to be metacognitive
while reading (i.e., monitor for comprehension and
use fix-up strategies when there are breakdowns in
comprehension)

*  Provides explicit comprehension strategy instruction
(e.g., finding main ideas, summarizing, making
connections between new text information and prior
knowledge, drawing inferences). High quality strategy
instruction includes:

» Thoughtful selection of the text to use when
introducing and teaching a comprehension strategy

» Attending to the demands the text places on the
readers to inform appropriate selection of texts

» Demonstrating and describing how to apply the
strategies that students are learning to different texts

» Providing guided practice that reflects the difficulty
level of the strategies that students are learning, as
well as the demands of the text, and purposes for
reading
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3. Small group instruction, using a variety of grouping

strategies, most often with flexible groups formed and
instruction targeted to children’s observed and assessed

needs in specific aspects of literacy development”

The teacher:

* Is deliberate in providing quality instruction to children
in all groups, with meaning-making the ultimate goal of
each group’s work, and ensures that children use most
of their time actually reading and writing

*  Provides and supports opportunities for small group
discussion of literature and disciplinary text (e.g,
Instructional Conversations and Literature Circles) so
that students can draw on their own knowledge and the
knowledge of their peers to co-construct the meaning
of text

*  Provides opportunities for developing reading fluency
during small group work, such as paired and partner
reading

*  Uses small group routines (e.g., cooperative and
collaborative learning, such as Reciprocal Teaching and
Collaborative Strategic Reading) for fostering strategic
reading and knowledge-building using text

*  Provides opportunities for students to plan, draft,
revise, and/or edit writing together, framed by specific
guidelines for working together

4. Activities that build reading fluency and stamina with

increasingly complex text"
Activities include:

*  Listening to models of fluent reading (reading with
appropriate accuracy, automaticity, and prosody)
of age-appropriate books and other print or digital
materials

* Engaging in repeated readings of familiar texts

*  Engaging in wide reading of texts, including multiple
modes (e.g, print, digital, visual, audio), genres, and
topics

»  Using reading materials of increasing text difficulty

*  Opportunities to read independently for specific

purposes, including for pleasure, for sustained periods
of time

*  Paired or partner reading

5. Discussion of the ideas in texts and how to construct text
meaning across texts and disciplines”

The teacher:

Reads aloud age-appropriate books and other materials,
print or digital"

Caretully selects texts that provide the grist for rich
discussion, and analyses texts to identify specific
learning goals, challenges (e.g., the complexity of
the ideas in the text, insufficient information) and
affordances (e.g., text organization, such as problem-
solution or compare-contrast; text features, such as
graphics or headings)’

Uses discussion moves (e.g., linking students’ ideas,
probing children’s thinking, having students return to
the text to support claims about the ideas in the text)
that help provide continuity and extend the discussion
of the ideas in the text

Provides tasks or discussion routines students know
how to follow (e.g., Instructional Conversations and
Literature Circles) when students discuss texts in small
groups

Provides regular opportunities for peer-assisted learning,
especially for emergent bilingual learners, by pairing
students at different levels of English proficiency

6. Research-informed and standards-aligned writing

instruction

The teacher provides:

Daily time for student writing across disciplines,
including opportunities for students to write using
digital tools (e.g., word processing)"

Opportunities to study text models of (e.g.,, mentor
and student-written texts) and write texts for a variety
of purposes and audiences, particularly opinion,
informative/explanatory, and narrative texts (real and
imagined)

Occasions for students to use writing as a tool

for learning disciplinary content and engaging

in disciplinary practices (e.g:, writing scientific
explanations), and that provide clear and specific goals
for writing (e.g., address both sides of an argument)

Explicit instruction in and guided practice using writing
strategies for planning, drafting, revising, and editing
writing

Explicit instruction in spelling strategies, capitalization,
punctuation, sentence and paragraph construction,
purpose-driven text structure and organization,
keyboarding, and word processing'®
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7. Intentional and ambitious efforts to build vocabulary, .
academic language, and content knowledge”

The teacher engages in:

» Teaching morphology (e.g., common word roots,
inflections, prefixes, and affixes) and syntax'®

* Attending to word relations (e.g., semantic maps,
concept mapping, etc.)

*  Providing explicit instruction in both general academic
and content area vocabulary during reading and
disciplinary instruction'

*  Engaging students in wide reading that exposes them
to rich and discipline-specific academic language, and
provides the opportunity for vocabulary learning in the
context of reading®

*  Encouraging the use of new vocabulary in a variety of
contexts and modes, including reading, writing, and
discussion of print or digital texts for discipline-specific
purposes?!

8. Abundant and diverse reading material, including digital

texts, and opportunities to read in the classroom”

The classroom includes:

* A wide range of books and other texts (e.g., print,
audio, video, and digital), including information books,
poetry, literature, and magazines®

*  Books and other materials connected to children’s
interest and that reflect children’s backgrounds and

cultural experiences, including class- and child-made
books

*  Books and other reading materials children can borrow
and bring home and/or access digitally at home

*  Reading materials that expose students to rich language
and vocabulary learning?'

Teachers engage in:
*  Supporting families to continue to provide reading and academic learning opportunities at home and during the
summer months (e.g., book lending programs)

Daily opportunities for children to engage in
independent reading of materials of their choice, with
the teacher providing instruction and coaching in how
to select texts and employ productive strategies during
reading, feedback on children’s reading, and post-
reading response activities including text discussion®

9. Ongoing observation of children’s language and literacy

development that informs small group and individual
instruction”

The teacher:

Observes and assesses students during reading and
writing activities using an array of indicators (e.g,,
ratings of fluency, retellings/summary and discussion
to assess comprehension, productivity to assess writing
fluency, and accuracy of mechanics in writing)

(Note: Use of formative assessments in these areas is particularly
umportant for emergent bilingual speakers)

Uses formative/benchmark assessments to monitor
progress in literacy development and to guide
instructional decision-making (e.g., differentiated
instruction) for all students, including adding additional
supports and providing opportunities for enrichment

Uses diagnostic and ongoing assessment data to identify
students who are struggling with reading and writing,
and to design intensive, systematic instruction that
focuses on identified learning needs

Provides explicit feedback, related to reading and
writing development, in which the teacher points out
what the learner is doing correctly and incorrectly, and
builds on earlier feedback

*  Building on students’ family and cultural resources and knowledge in reading and writing instruction

*  Promoting children’s independent reading outside of school

*  Speaking with children in their home/most comfortable language, whether or not that language is English®

*  Providing literacy-supporting resources, such as the following:

»  Books from the classroom that children can borrow or keep

» Children’s magazines

» Information about judicious, adult-supported use of educational television and applications, or “apps,” that can,

with guidance, support literacy development

P Passes to local museums (for example, through www.michiganactivitypass.info)

Essential Instructional Practices in Early Literacy: Grades Kto 3 | 4



(Endnotes)

1 Michigan Department of Education. (2007). Social Studies Grade Level Content
Expectations Grades K-8. Lansing, MI: Author. Retrieved May 8, 2017 from:
http://www.michigan.gov/documents/mde/4th_ GLCE_196083_7.pdf;
Michigan Department of Education (2015). Michigan K-12 Standards Science.
Lansing, MI: Author. Retrieved May 8, 2017 from: https://www.michigan.gov/
documents/mde/K-12_Science_Performance_Expectations_v5_496901_7.pdf

2 For example, Bransford, J. D., Brown, A. L., and Cocking, R. (2000). How People
Learn, National Academy Press, Washington, DC.

3 Michigan Department of Education. (nd). Michigan K-12 Standards for English
Language Arts. Lansing, MI: Author. Retrieved May 8, 2017 from: http://www.
michigan.gov/documents/mde/K-12_MI_ELA_StandardsREV_470029_7.
pdf

4 For example, Guthrie, J. T., McRae, A., & Klauda, S. L. (2007). Contributions
of concept-oriented reading instruction to knowledge about interventions for
motivations in reading. Educational Psychologist, 42, 237-250; Marinak, B. A.,

& Gambrell, L. B. (2008). Intrinsic motivation and rewards: What sustains
young children’s engagement with text? Literacy Research and Instruction, 47, 9-26;

McCarthy; S. J. (2001). Identity construction in elementary readers and writers.

Reading Research Quarterly, 36(2), 122-151; Kamil, M. L., Borman, G. D., Dole,

J., Kral, C. C., Salinger, T., and Torgesen, J. (2008). Improving adolescent literacy:

Lffectie classroom and intervention practices: A Practice Guide (NCEE #2008-4027).

Washington, DC: National Center for Educational Evaluation and Regional Assistance,

Institute of Education Sciences, U. S. Department of Education. Retrieved from hitp://es.

ed.gov/ncee/wue.

5 McCarthy, S. J. (2001). Identity construction in elementary readers and writers.
Reading Research Quarterly, 36(2), 122-151.

6 See, among others, Speaking and Listening, Standard #1

7 See, among others, Reading Literature, and Reading Informational Text,
Standard #9

8 For example, Berkeley, S., Scruggs, T. E., Mastropieri, M. A. (2009). Reading
comprehension instruction for students with learning disabilities, 1995-2006:
A meta-analysis. Remedial and Special Education, 31, 423-436; Kamil, M. L.,
Borman, G. D., Dole, J., Kral, C. C., Salinger, T., and Torgesen, J. (2008).
Improving adolescent literacy: Effective classroom and intervention practices:
A Practice Guide (NCEE #2008-4027). Washington, DC: National center for
Education Evaluation and Regional Assistance, Institute of Education Sciences,
U. S. Department of Education. Retrieved from http://ies.ed.gov/ncee/wwc.;
Berkeley, S., Scruggs, T. E., Mastropieri, M. A. (2009). Reading comprehension
instruction for students with learning disabilities, 1995-2006: A meta-analysis.
Remedial and Special Education, 51, 423-436; Murphy, P. K., Wilkinson, I. A.,
Soter, A. O., Hennessey, M. N., & Alexander, J. I (2009). Examining the effects
of classroom discussion on students’ comprehension of text: A meta-analysis.
Journal of Educational Psychology, 101(3), 740-764; Sencibaugh, J. M. (2007).
Meta-analysis of reading comprehension interventions for students with
learning disabilities: Strategies and implications. Reading Improvement, 44(1), 6-22;
Wilkinson, I. A. G., & Son, E. H. (2011). A dialogic turn in research on learning
and teaching to comprehend. In: M. L. Kamil, P. D. Pearson, E. Moje, & P.
Afflerbach (Edss), Handbook of reading research: Volume IV (pp. 359-387).
New York: Erlbaum.

9 See Reading Informational Text and Reading Literature Standards

10 For example, Evans, K. S. (2002). Fifth-grade students’ perceptions of how they
experience literature discussion groups. Reading Research Quarterly, 37(1), 46-49;
Gersten, R., Baker, S. K., Shanahan, R., Linan-Thompason, S., Collins, P.,

& Scarcella, R. (2007). Effective Literacy and English Language Instruction
for English Learners in the Elementary Grades: A Practice Guide (NCEE
2007-4011). Washington, DC: National Center for Education Evaluation

and Regional Assistance, Institute of Education Sciences, U. S. Department

of Education. Retrieved from http://ies.ed.gov/ncee/wwce/publications/
practiceguides; Goatley, V. J., Borck, C. H., Raphael, T. E. (1995). Diverse
learners participating in regular education “book clubs.” Reading Research
Quarterly, 30(3), 352-380; Graham, S., McKeown, D., Kiuhara, S., & Harris, K.
R. (2012). A meta-analysis of writing instruction for students in the elementary
grades. Journal of Educational Psychology, 104, 879-896; Klingner, J. K. Vaughn,
S., Schumm, J. S. (1998). Collaborative strategic reading during social studies in
heterogenous fourth-grade classrooms. The Elementary School Journal, 99(1), 3-22;
Lysynchuk, L. M., Pressley, M., Vye, N. J. (1990). Reciprocal teaching improves
standardized reading-comprehension performance in poor comprehenders.
The Elementary School Journal, 90(5), 469-484; Murphy, P. K., Wilkinson, I. A.,
Soter, A. O., Hennessey, M. N., & Alexander, J. I (2009). Examining the effects
of classroom discussion on students’ comprehension of text: A meta-analysis.
Journal of Educational Psychology, 101(3), 740-764; Avci, S., Baysal, N., Gul, M.,
Yuksel, A. (2013). The effect of literature circles on reading comprehension
skills. Journal of Theoretical Educational Science, 6(4), 535-550.

11 For example, Chard, D. J., Vaughn, S., & Tyler, B. J. (2002). A synthesis of
research on effective interventions for building reading fluency with elementary

students with learning disabilities. fournal of Learning Disabilities, 35(5), 386-406;
Kuhn, M. R., & Stahl, S. A. (2003). Fluency: A review of developmental and
remedial practices. Journal of Educational Psychology, 95(1), 3-21; O’Connor, R.
E., White, A., & Swanson, H. L. (2007). Repeated reading versus continuous
reading: Influences on reading fluency and comprehension. Exceptional Children,
74(1), 31-46; Rasinski, T., Rikli, A., & Johnson, S. (2009). Reading fluency:
More than automaticity? More than a concern for the primary grades? Literacy
Research and Instruction, 48(4), 350-361.

12 For example, Kamil, M. L., Borman, G. D., Dole, J. Kral, C. C., Salinger, T.,
and Torgesen, J. (2008). Improving adolescent literacy: Effective classroom
and intervention practices: A Practice Guide (NCEE #2008-4027).
Washington, DC: National Center for Education Evaluation and Regional
Assistance, Institute of Education Sciences, U. S. Department of Education.
Retrieved from http://ies.ed.gov/ncee/wwe.; Kucan, L. (2009). Engaging
teachers in investigating their teaching as a linguistic enterprise: The case of
comprehension instruction in the context of discussion. Reading Psychology, 30(1),
51-87; Kucan, L., Hapgood, S., & Palincsar, A. S. (2011). Teachers’ specialized
knowledge for supporting student comprehension in text-based discussions.
The Elementary School Journal, 112(1), 61-82; Murphy, P. K., Wilkinson, I. A,
Soter; A. O., Hennessey, M. N., & Alexander, J. . (2009). Examining the effects
of classroom discussion on students’ comprehension of text: A meta-analysis.

Journal of Educational Psychology, 101(3), 740-764.
13 See Speaking and Listening, Standard #2

14 For example, Bangert-Drown, R. L., Hurley, M. W,, & Wilkinson, B. (2004).
The effects of school-based writing to learn interventions on academic
achievement. Review of Educational Research, 74, 29-58; Graham, S., Bollinger,
A., Booth Olson, C., D’Aoust, C., MacAruthr, C., McCutchen, D., &
Olinghouse, N. (2012). Teaching elementary school students to be effective
writers: A practice guide (NC#H# 2012-4058). Washington, DC: National
Center for Edcucational Evaluation and Regional Assistance, Institute of
Educational Sciences, U. S. Department of Education. Retrieved from http://
ies.ed.gov/ncee/wwe/publications_reviews.aspx#pubsearch; Masturmura, L.
C., Correnti, R., & Graham, S., McKeown, D., Kiuhara, S., & Harris, K. R.
(2012). A meta-analysis of writing instruction for students in the elementary
grades. Journal of Educational Psychology, 104, 879-896; Graham, S., & Perin, D.
(2007). A meta-analysis of writing instruction for adolescent students. Journal of
Educational Psychology, 99, 445-479; Wang, E. (2015). Classroom writing tasks and
students’ analytic text-based writing. Reading Research Quarterly, 50(4), 417-438.

15 See Writing, Standard #10
16 See Language, Standard #1 and Writing, Standard #6

17 For example, Cervetti, G. N., Barber, J., Dorph, R., Pearson, P. D., &
Goldschmidt, P. G. (2012). The impact of an integrated approach to
science and literacy in elementary school classrooms. Jouranl of Research in
Science ‘Teaching, 49(5), 631-658; Elleman, A. M., Lindo, E. J., Morphy, P, &
Compton, D. L. (2009). The impact of vocabulary instruction on passage-level
comprehension of school-age children: A meta-analysis. Journal of Research
on Educational Effectiveness, 2, 1-44; Ford-Connors, E., & Paratore, J. R. (2015).
Vocabulary instruction in fifth grade and beyond: Sources of word leanring
and productive contexts for development. Review of Educational Research, 85(1),
50-91; Goodwin, A. P, & Ahn, S. (2013). A meta-analysis of morphological
interventions in English: Effects on literacy outcomes for school-age children.
Scientific Studies of Reading, 17, 257-285; Nagy, W. E., Berninger, V. W,, Abbott,
R. D. (2006). Contribution of morphology beyond phonology to literacy
outcomes of upper elementary and middle-school students. Journal of
Educational Psychology, 98, 134-147; Silverman, R. D., Proctor, C. P, Harring, J.
R., Doyle, B., Mitchell, M. A., Meyer, A. G., (2013). Teachers’ instruction and
students’ vocabulary and comprehension: An exploratory study with English
monolingual and Spanish-English bilingual students in grades 3-5. Reading
Research Quarterly, 49, 31-60.

18 See Language, Standard #4

19 See Language, Standard #6

20 See Reading Literature and Reading Informational Text, Standard #10
21 See Reading Literature and Reading Informational Text, Standard #4

22 For example, Guthrie, J. T., McRae, A., Coddington, C. S., Klauda, S.
L., Wigfield, A., & Barbosa, P. (2009). Impacts of comprehensive reading
instruction on diverse outcomes on low- and high-achieving readers. fournal
of Learning Disabilities, 42(3), 195-214; Guthrie, J. T., Schafer, W. D., & Huang,
C. W. (2001). Benefits of opportunity to read and balanced instruction on the
NAEP. The Journal of Educational Research, 94(3), 145-162; Hedrick, W. B., &
Cunningham, J. W. (2011). Investigating the effect of wide reading on listening
comprehension of written language. Reading Psychology, 25(2), 107-126; Taylor,
B. M., Frye, B. J., & Maruyama, G. M. (1990). Time spent reading and reading
growth. American Educational Research Journal, 27(2), 351-362.

Essential Instructional Practices in Early Literacy: Grades Kto 3 | 5



23 Connor, C. M. Morrison, E J., Fishman, B. J., Giuliana, S., Luck, M.,

Underwood, P, et al. (2011). Testing the impact of child characteristics

x Instruction interactions on third graders’ reading comprehension by
differentating literacy instruction. Reading Research Quarterly, 46(3), 189-221;
Fuchs, L. S., & Fuchs, D. (2002). What is scientifically-based research on
progress monitoring? National Center on Student Progress Monitoring Vanderbilt:
TN; Gersten, R., Compton, D., Connor, C. M., Dimino, J., Santoro, L.,
Linan-Thompson, S., and Tilly, W. D. (2008). Assisting students struggling with
reading: Response to Intervention and multi-tier intervention for reading in
the primary grades. A practice guide. (NCEE 2009-4045). Washington, DC:
National Center for Education Evaluation and Regional Assistance, Institute
of Education Sciences, U. S. Department of Education. Retrieved from htt;://
ies.ed.gov/ncee/wwc/publications/practiceguides/; Gersten, R., Baker, S.

K., Shanahan, T., Linan-Thompson, S., Collins, P, & Scarcella, R. (2007).
Effective Literacy and English Language Instruction for English Learners in the
Elementary Grades: A practice Guide (NCEE 2007-4011). Washington, DC:
National Center for Education Evaluation and Regional Assistance, Institute of
Education Sciences, U. S. Department of Education. Retrieved from http://
ies.ed.gov/ncee/wwc/publications/practiceguides; Graham, S., Hebert, M.,

& Harris, K. R. (2015). Formative assessment and writing: A meta-analysis.
The Elementary School Journal, 115(4), 523-547; Hattie, J. & Timperley, H. (2007).
The power of feedback. Review of Educational Research, 77, 81-112; Kamil, M.
L., Borman, G. D,, Dole, J., Kral, C. C., Salinger, T., & Torgesen, J. (2008).

Process for Development and Review

Improving adolescent literacy: Effective classroom and intervention practices:
A Practice Guide (NCEE #2008-4027). Washington, DC: National Center for
Education Evaluation and Regional Assistance, Institute of Education Sciences,
U. S. Department of Education. Retrieved from http://ies.ed.gov/ncee/wwe;
Reis, S. M., McCoach, D. B, Little C. A., Muller, L. A., & Kaniskan, R. B.
(2011). The effects of differentiated instruction and enrichment pedagogy on
reading achievement in five elementary schools. American Educational Research
Journal, 48(2), 462-501; International Reading Association Commission on RTT.
(2009). Response to intervention: Guiding principles for educators from the International
Reading Association. Newark, DE: Author. Retrieved from http://www.reading.
org/Libraries/Resources/RT1_brochure_web.pdf.

24 For example, Allington, R. L., McGill-Franzen, A., Camilli, G., Williams, L.,

Grafl, J., Zeig, J., ... & Nowak, R. (2010). Addressing summer reading setback
among economically disadvantaged elementary students. Reading Psychology,
31(5), 411-427; Au, K. (2007). Culturally responsive instruction: Application
to multiethnic classroom pedagogies. An International Journal, 2(1), 1-18; Kim,
J-S., & Quinn, D. M. (2013). The effects of summer reading on low-income
children’s literacy achievement from kindergarten to grade 8: A meta-analysis
of classroom and home interventions. Review of Educational Research, 85, 386-
431.

25 August, D. & Shanahan, T. (Eds.) (2006). Developing literacy in second-language

learners: Report of the National Literacy Panel on Language-Minority Children and Youth.
Mahwah, NJ: Erlbaum.

This document was developed by the Early Literacy Task Force, a subcommittee of the Michigan Association
of Intermediate School Administrators (MAISA) General Education Leadership Network (GELN), which
represents Michigan’s 56 Intermediate School Districts. The Task Force included representatives from

the following organizations, although their participation does not necessarily indicate endorsement by the

organization they represent:

Early Childhood Administrators’ Network, Michigan Association of
Intermediate School Districts

English Language Arts Leadership Network of Michigan Association of
Intermediate School Districts

General Education Leadership Network of Intermediate School Districts in
Michigan

Michigan Association for Computer Users in Learning
Michigan Association of Intermediate School Administrators
Michigan Association of Media Educators

Michigan Association of Supervisors of Special Education

Michigan Department of Education

Michigan Elementary and Middle School Principals Association
Michigan's Integrated Behavior and Learning Support Initiative
Michigan Reading Association

Michigan State University

Michigan Virtual University

Reading NOW Network

Regional Educational Media Centers Association of Michigan
Southwest Michigan Reading Council

Technology Readiness Infrastructure Grant

University of Michigan

Feedback on drafts of the document was elicited from other stakeholders, resulting in a number of revisions to the document.

Essential Instructional Practices in Literacy Grades 4-5

MICHIGAN ASSOCIATION
OF INTERMEDIATE SCHOOL
ADMINISTRATORS

MAISA

Online | gomaisa.org/geln

SUPPORTING REGIONAL EDUCATION SERVICE AGENCIES

Online | literacyessentials.org

General
Education
Leadership
Network

Literacy Essentials

L

Twitter | #MichiganLiteracy

Essential Instructional Practices in Early Literacy: Grades Kto 3 | 6




